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This study investigated the effects of a psychological
counseling module on the self-esteem and academic performance of
single, African-American mothers receiving Aid to Families with
Dependent Children (AFDC) enrolled in Job Skills Training
Programs. A select group of single mothers participated in the
study with participants evenly divided in experimental and control
groups.
The instriaments used in the study included the Coopersmith
Self-Esteem Inventory and the Tests of Adult Basic Education
(TABE). T-test comparisons were done on the Pre- and Post-Test
results of the Coopersmith Self-Esteem Inventory and the TABE
tests to determine if there were significant differences between
the mean self-esteem and academic performance levels of mothers
who received psychological counseling and those mothers who did
not receive these services. Demographic information was collected
which included data related to family income, faimily structure,
employment history, and therapeutic issues.
No significant differences, between the mean test scores of
the two groups, were revealed on measures of self-esteem or
academic performance. Recommendations for further study include
replicating this study using representative samples of all ethnic
groups in our population and better research designs.
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For the past thirty years. Aid to Families with
Dependent Children (AFDC), also known as welfare, has been
the subject of continual and intense debate, the focus of
voluminous scholarly research, the target of major cutbacks,
and the object of reform. During the Fall of 1994, the
Democratic party lost control of both the House of
Representatives and the Senate to the Republican party. A
contributing factor to the Democratic defeat, cited by
reporters and political analysts, was the failure of
Congress to adequately address Welfare Reform in the United
States.
In the State of Georgia, a major topic of debate,
between the gubernatorial candidates in the Fall of 1994
statewide elections, was the same issue: welfare reform and
proposals to motivate people to become self-sufficient.
What the candidates had to say on this issue was of
paramount importance. The growing sentiment of voters,
polled from September 6-11, 1994, by the Atlanta Journal-
Constitution and WSB-TV, indicated that 63% of all voters
were "very concerned" and 26% were "somewhat concerned" that
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the welfare system will not be reformed.^
Many politicians in this country are extremely eager to
overhaul the welfare system. One constant figure at the
forefront of welfare policy discussions is Senator Daniel
Patrick Moynihan. Back in the sixties, when he served on
the committee that designed the War on Poverty, he
criticized the emphasis put upon community action programs.
He stressed that emphasis should be placed on employment and
support systems, such as education, job training, and day
care necessary to put people to work.^ During those early
years, Moynihan also argued, in his white paper, known as
the Moynihan Report, that a primary cause of poverty and its
related problems among Black Americans was the instability
of the Black family. These two positions were believed to
have made it clear that two basic social institutions,
namely, work and family, and one basic principle, namely,
social integration, are the essential features of Moynihan's
approach to a changing poverty policy.^
In the midst of this political debate, the American
people have come to resent welfare recipients for getting a
^Frances Schwartzkopff, "Get People Off System, Voters
Insist," The Atlanta Journal/The Atlanta Constitution. 16
October 1994, p. 7 (R) .
^Daniel P. Moynihan, Maximum Feasible Misunderstanding:
Community Action in the War on Poverty (New York; The Free
Press, 1969), 99.
^Warren R. Copeland, And The Poor Get Welfare; The
Ethics of Poverty in the United States (Nashville: Abingdon
Press, 1994), 163-4.
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so-called "free ride" and have become the driving force for
demanding that the current welfare system be restructured to
provide only temporary assistance. This sentiment is
evidenced by the enactment of the Jobs Opportunities and
Basic Skills (JOBS) Training Program which constitutes Title
IV of the Family Support Act of 1988. The JOBS program
represents a national policy on achieving self-sufficiency.
The program offers states matching funds to institute
benefits such as jobs training and placement, education,
child-care and Medicaid services.
As the push for self-sufficiency mounts, the figures on
welfare have steadily increased over the years. According
to a leading story in a national magazine:
Today, seven years after Ronald Reagan put
his pen to the Family Support Act, the nation's
welfare rolls have soared to record levels.
Nearly 1 in 7 American children is receiving Aid
to Families with Dependent Children. Fewer than 1
percent of those on the dole work in exchange for
their welfare check. And just last month, the
U.S. General Accounting Office reported that only
11 percent of the 4.6 million parents on AFDC
participate monthly in any of the education,
training or job search programs set up by the 1988
law.'
Welfare experts, however, differ on how reform should
take place. A conservative welfare expert, in 1994,
hypothesized a correlation between anti-poverty programs of
the 1960s and social problems suffered by the underclass.
In other words, he contends that, by providing economic
^David Whitman, "Welfare: The Myth of Reform," U.S.
News & World Report. 16 January 1995, 30.
3
support for single mothers, the current welfare system
encourages out-of-wedlock births.^ Several states which
subscribe to this method of thinking are initiating programs
to reform the welfare system by moving away from an
entitlement strategy toward one of mutual obligation between
government and the persons receiving assistance. Wisconsin,
for instance, is the forerunner state with welfare reform
initiatives that may become the nation's model for reform.
This state's program is called "Learnfare" which was
implemented in 1988 to hold parents who are recipients of
AFDC responsible for getting their children to school by
cutting their checks if their children are truant. The goal
is to insure that their children will complete high school
and avoid the cycle of poverty and dependency.®
More liberal welfare reformists, in contrast to their
conservative critics, argue that welfare mothers, through no
fault of their own, cannot find or keep jobs. Thus, they,
along with their children, will suffer undue hardships.
Breaking the welfare cycle will require more than job
training. It will require placement in jobs at decent wages
and such jobs do not exist in today's economy given their
minimal skills.
For example, while the state of New Jersey, in its
^Charles Murray, Losing Ground (New York: Basic Books,
1984), 227-236.
®Robert W. Hasten, Jr., "Wisconsin's 'Learnfare' and
Federal Waivers," Public Welfare (Spring 1992): 12.
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reform laws, embraces a spirit of self-sufficiency, the
state seeks to build a policy around creating opportunities
for personal and financial Independence. The other focus of
this state's reform is to reunite the fragmented welfare
family by creating financial incentives for fathers and
father figures to stay with the family. AFDC reform in New
Jersey provides for an individualized family assistance
program of health, social, educational, and vocational
services in addition to secure permanent, full-time,
unsubsidized jobs, preferably, in the private sector.^
Nevertheless, increased social spending, during a time
of fiscal restraint, has brought single mothers receiving
AFDC to the public's attention. Aid to Families with
Dependent Children (AFDC) has become a twenty-five billion
dollar federal-state partnership that supports needy
children and their mothers. The program was created during
the 1930s, when the goal of welfare was to provide benefits
to needy children without forcing mothers to work. Today,
with most American women in the workforce, there is a near-
universal demand that welfare mothers be weaned from
benefits and moved into jobs.® The idea of moving millions
’Wayne Bryant and James J. Florio, "New Jersey's
Different Approach; Its Package Goes Farthest, Fastest,"
Public Welfare (Spring 1992): 7-8.
®Susan Kellam, "States Become the Laboratories for
Welfare Reform," Atlanta Journal and Constitution. 13
November 1994, 1 (D).
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of low-income Americans off the welfare rolls is harder than
bipartisan legislators realize.
Few issues involving the poor evoke more emotional
responses and confusion than welfare reform, largely because
of misunderstandings about the current magnitude and cost of
welfare, the motivations and characteristics of its
recipients, and the unresolved conflict between emphasis on
individual achievement on the one hand and the charitable
impulse to help those in need on the other.® Nonetheless,
whatever position one takes on the issue of welfare reform
in the United States, there is a sense that welfare will not
be the safety net in the future that it has been in the past
for people who fall on hard times.
Moreover, chronic welfare recipients will suffer the
most because they are most dependent on public assistance
and they will not be able to obtain and keep full time jobs.
During these fiscally conservative times, the pattern
appears to reveal the plight of welfare mothers, which is to
insist that they become permanently attached to the work
force but, at the same time, continue to debate the illusion
of welfare reform.
Need for Study
The need to incorporate psychological counseling into
job skills training programs is evidenced by the results
®Paul E. Zopf, American Women in Poverty (New York:
Greenwood Press, 1989), 166.
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from surveys reported by the Institute for Family Self-
Sufficiency. Two nationwide surveys revealed that case
management is an effective way of serving participants in
the Job Opportunities and Basic Skills (JOBS) Training
Program. The results of the surveys, conducted by the
American Public Welfare Association (APWA) in June 1991,
revealed that case managers assessed the participants'
backgrounds and needs and then monitored suitable employment
goals for them. Also, they arranged for child care and
other services. States, offering higher salaries and
demanding higher educational backgrounds, had greater
success than others. However, greater financial resources,
counseling, training, and access to data systems are also
required.
After thoroughly reviewing the literature, the
recurring themes of building self-esteem, confidence and
motivating welfare mothers are amplified. It seems unwise
to take away benefits of welfare mothers and send them to
training to place them in jobs. In contrast, investigative
studies in this area, unequivocally, indicate the need for
incorporating a counseling component in current and proposed
programs. According to one writer, welfare has real and
perceived problems. Its benefits and reform efforts are
widely different from state to state. The question of
^“institute for Family Self-Sufficiency, "Case
Management Practices in JOBS Programs," Public Welfare 50
(3) (1992): 36-46.
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whether work ought to be a requirement for benefits remains
unsolved. Welfare benefits are given to many people above
and below the poverty line. Also, welfare systems contain
no provisions for counseling to build confidence and self¬
esteem so people can compete in the job market.
In an article entitled, "Taking Steps to Reduce
Dependency in New York City," the writer found that
there are many barriers that propel a low-income, single
mother with children toward dependency. She is confronted
with a dismal job market that no longer has a need for
unskilled and low-skilled workers. The amount of rent is
unaffordable for minimally adequate shelter. Child care is
not affordable. The most difficult barrier for a single
mother is to overcome overwhelming and sometimes paralyzing
feelings of inferiority and inadequacy.A fundamental
component of any job skills training program should be to
help participants develop positive feelings about themselves
as they prepare for a transition to the workplace.
Psychological counseling is the key to helping participants
face the new occurrences taking place in their lives which
require planning for lifestyle changes and moving in
directions that are unfamiliar and uncomfortable to them.
In addition to the formal aspect of counseling, which
^^Paul E. Zopf, American Women in Poverty. 167.
^^Emily Menlo Marks, "Taking Steps to Reduce Dependency
in New York City," Public Welfare (Summer 1992): 4.
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focuses on the socialization of trainees in terms of
teaching the attitudes and behaviors required for entering
the workplace, psychological counseling for welfare mothers
should provide personal support, empathy and encouragement.
Counseling sessions, structured to develop self-confidence,
build morale, motivation, hope, encouragement, and offer
emotional and social support to welfare mothers are critical
aspects of job training programs. Dealing with the ongoing
anxieties, related to psycho-social and environmental
stressors of single mothers receiving AFDC in a therapeutic
fashion, is of paramount importance in job training for
women projects.
The writer summarized the literature about the
challenges low-income mothers face in making transitions to
employment in the following fashion: (1) They need to keep
on track and stay with a job, and (2) there is a need to
have access to a variety of services that offer, at minimum,
affordable day care and after-school programs for children,
services to care for aging and infirm family members, job
readiness and literacy training to develop necessary job
skills, job placement counseling, and help building self
esteem.
Two writers illustrate positive studies and success
stories from the Great Society. They emphasize the notion
^^Ibid., 4.
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that disadvantaged young people have never had the
experience of acquiring skills and mastering a socially
valued body of knowledge and they lack a personal sense of
mastery and self-esteem.^^ The research espouses the
recurring theme of building self-esteem in recipients of
public assistance. There is a need to study the efficacy of
psychological counseling as a therapeutic modality to be
incorporated in the implementation of job skills training
programs. The type of counseling should be developed from a
personal empowerment concept. This theoretical frame of
reference is articulated by African-American psychologists
whose research reinforces the need for alternative
perspectives. One psychologist points out the following;
As counseling African-Americans moves from
theory to practice, the profession must cease
engaging in interventions that view black people
as helpless victims of negative environmental
press who must be rehabilitated. Instead,
counseling services must be delivered in the
belief that African-Americans are psychologically
healthy, undergo normal developmental experiences
and have the resources to competently deal with
problems and challenges. Counseling practice must
be aimed at the development of black environmental
mastery skills.
The research, on the value and efficacy of
psychological counseling as a therapeutic intervention for
^^Lisbeth B. Schorr and Daniel Schorr, Within Our
Reach; Breaking the Cycle of Disadvantaged (New York:
Anchor Books, 1988), 61.
^^Courtland C. Lee, "Counseling African Americans:
From Theory to Practice," in Black Psychology, ed. R. Jones
(Berkeley: Cobb & Henry Publishers, 1991), 574.
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welfare mothers, has not dealt systematically with the
interactive effects of motivation, self-esteem, and
achievement needs. These factors must be fully understood
if a comprehensive theory is to emerge. It is hoped that
this study will make a contribution to further research in
this area.
Statement of The Problem
The problem was to investigate the effects of a
psychological counseling module on the academic performance
and self-esteem of a select group of African-American single
mothers receiving public assistance and enrolled in a job
skills training program.
Purpose of Study
The purpose of this study was to determine the effect
that psychological counseling would have on the academic
performance and self-esteem of African-American single
mothers who are recipients of public assistance and enrolled
in a job skills training program.
Research Questions
The writer sought information that could be useful in
answering the following questions:
1. Will psychological counseling in job skills training
improve the academic performance of African-American single
mothers receiving public assistance?
2. Will psychological counseling in job skills training
improve the level of self-esteem of African-American single
11
mothers receiving public assistance?
Null Hypothesaa
The hypotheses used to perform this investigation were
as follows:
There will be no statistically significant
difference between the mean pre- and post-test self-esteem
test scores of the single African-American mothers.
Hj There will be no statistically significant
difference between the mean pre- and post-test reading test
scores of the single African-American mothers.
H3 There will be no statistically significant
difference between the mean pre- and post-test mathematics
test scores of the single African-American mothers.
H4 There will be no statistically significant
difference between the mean self-esteem test scores of the
control and experimental groups of the single African-
American mothers.
H5 There will be no statistically significant
difference between the mean reading test scores of the
control and experimental groups of the single African-
American mothers.
Hg There will be no statistically significant
difference between the mean mathematics test scores of the




The significant terms had the meanings described in the
definitions listed below.
Psychological Counseling: The term psychological counseling
meant a therapeutic process used to facilitate the
resolution of personal problems.
Academic Performance: Academic performance for purposes of
this study was defined as whatever the Tests of Adult Basic
Education (TABE) measures.
Self-Esteem: Self-Esteem was defined as whatever the
Coopersmith Inventory measures.
Single Mothers: Single mothers were defined as mothers with
children without husbands.
Aid to Families With Dependent Children (AFDC): AFDC is a
program of public aid consisting of cash assistance and
medical benefits for heads of households and their children.
Public Assistance: In this study public assistance was cash
relief and medical benefits provided jointly by the federal
and state governments to recipients of the AFDC program.
Job Training Programs: Mandatory programs in which AFDC
recipients were enrolled to receive some type of basic
skills upgrade or pre-employment skills training that would
lead them to getting jobs and being no longer dependent on
public assistance.
Tests of Adult Basic Education: Tests of Adult Basic
Education (TABE) is a norm-referenced test designed to
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measure achievement in reading, mathematics, language, and
spelling, the subject areas commonly found in adult basic
education curricula. The TABE focuses on basic skills that
are required to function in society.
Assumptions
In this study the writer made the following
assumptions:
1. The participants needed psychological help.
2. The subjects would be willing participants.
3. The services provided would be helpful to them.
Limitations
The limitations that the writer encountered in carrying
out this study were as follows:
1. The subject pool was limited to the participants who met
the selection criteria.
2. The selection criteria were too inclusive to allow for a
larger population of subjects.
Summary
This chapter explained the need and the purpose for the
study. It delineated the United States' concepts and
policies for new national welfare reform known as the Family
Support Act of 1988. This Act created tremendous pressure
for service providers to offer vocational training or basic
skills education to women receiving public assistance and
to, subsequently, place them in unsubsidized employment.
In this chapter, attention was given to detailing the
14
difficult task of reforming the welfare system, re-educating
and retraining a population that society aided in becoming
dependent in the first instance. A composite profile of
welfare mothers and the importance of research which
elucidates their counseling needs were introduced as well.




REVIEW OF RELATED LITERATURE
Chapter two summarizes the literature which is related
to this study. The literature has been selected in order to
define variables and provide a rationale for the research
undertaken. Since the focus was on employment concerns of
African-American single mothers receiving public assistance,
this literature review was also focused on references to
women's career development in general and African-American
mothers in particular. Also, the literature review compares
the United States' policies toward Aid to Families with
Dependent Children (AFDC) with other countries. The
literature will be organized in the following areas: (1)
Historical Overview of Welfare in the United States; (2)
Employment Expectations for Single Mothers in the United
States and Abroad: A Brief Comparison; (3) Perspective and
Theory on African-American Mothers in Counseling and
Therapy; (4) Self-Esteem; (5) Barriers to the Education,
Training and Job Placement of African-American Mothers
Receiving Public Assistance; (6) African-American Women in
Career Development Literature; and (7) Summary.
Historical Overview of Welfare in the United States
The major public assistance programs in the United
States are Aid to Families with Dependent Children (AFDC),
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Supplemental Security Income (SSI), Medicaid, Food Stamps,
and General Assistance. Of the various types of social
welfare programs that exist, to provide assistance to the
poor, the most controversial is the AFDC program. The AFDC
Program was developed to provide short-term financial
assistance to needy children, vis-a-vis, a system of income
maintenance. In fact, the program emphasized providing the
assistance to mothers on behalf of their children.
The AFDC program was initiated in 1935 for reasons very
different from those it now serves. Originally, AFDC was
developed to provide support for the families of deceased
fathers in a society where it was considered undesirable for
mothers with children to work. Today, the program is,
primarily, for children who have absent parents legally
liable for their support and custodial parents who,
increasingly, are expected to work.^
It was the passage of the Social Security Act, in 1935,
which authorized cash assistance to certain categories of
needy individuals and provided for shared federal and state
financing and administration. At that time, the categories
seemed uncontroversial. They were designed to include
individuals who were not expected to work but were
considered deserving of assistance, i.e., the aged, blind,
and dependent children. This last category was expanded to
^Harrell R. Rodgers, ed.. Beyond Welfare: New
Approaches to the Problem of Poverty in America (Armonk, New
York: M.E. Sharpe, Inc., 1988), 71.
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include the mothers of dependent children. Moreover, the
issue of work incentives did not arise. It was thought that
groups, covered by cash assistance programs, were
unemployable.^ In other words, during the period from 1935
to the early 1960s, there was no real concern about welfare
and work because mothers stayed home to take care of their
small children which was considered work.
The controversy today over AFDC can be traced to the
traditional strong beliefs of Americans in the work ethic
and self-sufficiency. As a result, much of our current
social welfare policy is inextricably tied to working.
During the sixties, there was a period of intensive social
experimentation characterized by a new sensitivity to old
problems of human distress. Most memorable during this time
was Lyndon Johnson's Great Society Programs where the
President declared War on Poverty in 1964. Two writers, in
a discourse on this period, viewed the War on Poverty effort
as little more than a call for citizen participation
combined with a hodgepodge of hastily designed educational,
job training, and neighborhood service programs that had
little internal coherence and only limited financial
backing. Indeed, it was more important, as a vehicle, for
involving blacks and other minorities in local political
^Sharon L. Harlan and Ronnie J. Steinberg, eds.. Job
Training for Women: The Promise and Limits of Public
Policies (Philadelphia: Temple University Press, 1989),
365.
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processes than as a mechanism for redistributing wealth.^
Some of the major changes, that occurred during the War
on Poverty era in the mid-1960s, included; (1) the easily
obtained access to low-cost medical services and greatly
improved retirement benefits to the elderly; (2) cash
assistance paid by the federal government to the blind,
deaf, and disabled; (3) special educational programs for the
disadvantaged and the handicapped; (4) relaxed eligibility
restrictions to needy families with dependent children, the
supplement of food stamps and medical assistance; and (4)
Head Start services provided to every child and job training
programs to those entering the labor market.Also, because
of the liberal climate of the early 1970s, the federal
guidelines were broaden so that needy children and their
mothers could not be denied assistance due to illegitimacy
or cohabitation.
Table 1, reflects the chronology of selected major
federal programs that provided benefits to needy people over
a selected period of time.
^Christopher Jencks and Paul E. Peterson, eds.. The





CHRONOLOGY OF SELECTED MAJOR FEDERAL PROGRAMS
FOR NEEDY PERSONS
Year Statute Form of Benefit Program/Beneficiary
1916 40 Stat. 903 Cash Pension Low income widows of Spanish
American War veterans
1932 47 Stat. 61 Surplus Wheat
and Cotton
Given to Red Cross to assist
"the needy and distressed
people"




Cash Relief Matching grants to states for
needy aged, blind, and ADC
1935 P.L. 74-320 Surplus Food Needy families and school lunch
program
1935 "Security Wages" Work relief for the unemployed
1946 P.L. 79-396 School Lunches Free or reduced lunch for needy
children
1950 P.L. 81-734 Medical Care Medical payments for ADC
recipients
1950 P.L. 82-28 Cash Relief Aid to the adult caretaker of a
child enrolled in ADC
1961 P.L. 87-31 Cash Relief Aid needy children of
unemployed parents
1964 P.L. 88-525 Food Stamps Food Stamps for purchase by low
income families
1965 P.L. 89-97 Medical Care Free medical services to cash
welfare recipients (Medicaid)
1975 P.L. 94-12 Earned Income
Tax Credit
Tax credit for low income
earners
Source : WMCP 98-15. October 17, 1983
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By the late 1970s, many poor women were believed to be
ineligible of assistance. When public assistance was
available only to widows with children, the women did not
blame themselves for their poverty. But, as never-married
women with out-of-wedlock children began receiving
assistance, the image changed. Also, as the number of
families headed by women increased substantially and as
participation of women in the labor force began to increase,
poor women were expected to receive public assistance even
if they were undeserving.^
Since the 1970s and beginning in the early 1980s, there
have been several joint federal-state programs aimed at
welfare reform by requiring mothers receiving public
assistance to work. These programs included the Work
Incentive Program (WIN), the Comprehensive Employment and
Training Act (CETA) program, and the Job Training
Partnership Act (JTPA) program. The JTPA is the American
public job-training program for low-income people with
barriers to entry into the labor market. Legislation was
passed, in 1982, to replace CETA which had been widely
criticized for waste and inadequate performance.®
A more conservative stance was taken against women
®Alice Abel Kemp, Women's Work: Degraded and Devalued
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1994),
300-301.
®Jo Sanders, Staving Poor: How the Job Training
Partnership Act Fails Women (Metuchen, New Jersey: The
Scarecrow Press, Inc., 1988), 1-2.
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receiving public assistance in the 1980s. Various states
began experimenting with their work programs. They offered
child care, job search assistance and on-the-job training.
Thus, in 1988, Congress passed the Family Support Act which
was designed to replace welfare with a system that
emphasized work and child support and eliminated long-term
dependency. Its main tool was a work mandatory training
program for only some welfare recipients.’
Employment Expectations for Single Mothers in the United
States and Abroad: h .Bxi&f--Comparison
Marked differences exist in terms of targeting single
mothers for employment when comparing the United States with
other countries such as Britain and Canada, according to a
point of view stated in a journal article discussing the
comparisons. The United States has been extremely
aggressive in its efforts to move single mothers from AFDC
to employment. Ontario, Canada, actively encourages
employment through a number of program initiatives but
supports, explicitly at least, the entitlement of a single
mother to care for her children on a full-time basis. Also,
in Britain, single mothers are entitled to remain at home,
but there has been little attention to reducing obstacles
’Frances Schwartzkopff, "In Busy Welfare Office, Who
Has Time To Find Client A Job," The Atlanta Journal/The
Atlanta Constitution. 18 December 1994, 5(D).
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they confront in employment.®
Further, this writer's investigation cites racism as an
extremely important factor which contributes to the United
States' public policy as compared to Ontario's and
Britain's. Unlike Canada and Great Britain, the United
States is the least generous social welfare provider. The
United States provides no family allowance or universal
health care and social assistance coverage is considerably
more restrictive. The factors, identified as relevant to an
explanation of these differences, include general attitudes
toward women's labor force participation and the importance
of race in the United States.®
P£x£ge,c£ive .and.,.Theory gg. Afxigan-American Mothers
in Counseling and Therapy
This study, of the effects of psychological counseling
on the academic performance and self-esteem of African-
American single mothers receiving public assistance,
requires an exploration of the concepts and theories this
researcher perceives to be fundamental to influence and
change African-American mothers' attitudes and behavior.
Therapeutic approaches to counseling single mothers and
relationship strategies that must be considered in altering
the negative perceptions and false beliefs the mothers have
®Patricia M. Evans, "Targeting Single Mothers for
Employment; Comparisons from the United States, Britain,
and Canada," Social Service Review 66 (3) (1992): 385-386.
®Ibid., 378.
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about themselves, require examination as well. Central to
all theoretical constructs is the consideration of the
potential benefits for the counseling and psychotherapeutic
techniques employed to positively build the self-esteem of
this select group of clients.
A key issue, in mental health research, is the question
of why minorities, in general, resist treatment even though
African-Americans, Hispanics, and other ethnic minority
groups tend to suffer more psychological problems and
stresses than Euro-Americans? There are many explanations
for this phenomenon, offered in the research literature,
ranging from cultural values inherent in ethnic minority
cultures, to professional psychology's failure to meet the
mental health needs of ethnic minorities to ethnic
minorities having less need for mental health services than
Euro-Americans, namely, they have fewer mental health
problems.
One writer posits a different viewpoint and contends
that the reasons many African-American families are
resistant to traditional forms of treatment and counseling
and often do not follow through on referrals are: (a) the
traditional sources of help for black families have been
extended family members, very close family friends, and
ministers or church leaders, thus the idea of being
^°Donald R. Atkinson, George Morten, and Deraid Wing
Sue, Counseling American..,Minor!ties; a Cross-Cuiturai
Perspective (Dubuque: Brown & Benchmark, 1993), 43.
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counseled by someone new can be viewed as intrusive; (b)
Blacks are often referred to treatment by schools, courts,
hospitals, or social welfare agencies usually under
considerable threat or pressure; (c) parents place a high
value on privacy and teach their children to "keep family
business within the family," or not to "air dirty laundry in
public;" (d) the negative history that many black families
have with the welfare system and other social institutions
and agencies; and (e) the fear of exposing secrets or myths
or particularly toxic unresolved family issues.
It appears, on the basis of this cursory review of the
literature, that, given the current growing group of
citizens and conservative politicians pontificating the
dismantlement of welfare, mothers receiving public
assistance will come under greater scrutiny. According to
another writer, to abolish welfare will be detrimental to
African-American mothers. The author laments that, in the
face of high black unemployment, these cutbacks will not
promote self-reliance or strong black families but will only
produce even more black cultural disorientation and more
devastated black households. This is so because, without
jobs or incentives to be productive citizens, the black poor
people become even more prone toward criminality, drugs, and
alcoholism - the major immediate symptoms of the pervasive
“Nancy Boyd-Franklin, Black Families In Therapy: A
Multisystems Approach (New York; The Guilford Press, 1989),
19.
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black conununal and cultural chaos.
This researcher has selected Maslow's self-actualizing
theory, Adler's growth theory, and Glasser's reality theory
as the theoretical models of counseling and psychotherapy
for the study. From this researcher's point of view,
practitioners should pay attention to what their clients are
feeling, thinking, and doing. The above therapeutic
approaches represent a complete therapy system which can be
used to address all three facets of a client's self.
Maslow's therapy focuses on feelings, Adler's therapy deals
with the basic premise that if you can change clients'
thinking, they can change their behavior and feelings, and
Glasser's reality therapy focuses on the present and offers
a way clients can learn to behave more realistically.
Maslow felt that several different levels of needs
exist within individuals and these needs can be related to
each other in the form of a hierarchy. Maslow's hierarchy
of needs consists of such types as physiological, safety,
social, self-esteem, and self-actualization. Physiological
needs are at the first level. Such needs such as food,
sleep, water, exercise, clothing, shelter, and so forth must
be satisfied. Safety needs are second and are concerned
with protection against danger, threat, or deprivation. The
third level of needs is composed of the social needs which
^^Cornel West, Race Matters (New York: Vintage Books,
1993), 86.
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are the needs for love, affection, and belonging. The
fourth level of needs is composed of the esteem needs to
include both self-esteem and the esteem of others. Maslow
contended that all people have needs for a stable, firmly
based, high evaluation of themselves, that is, for self-
respect and self-esteem and for the esteem of others.
The highest order need in Maslow's hierarchy is
concerned with the need for self-actualization or self-
fulfillment, that is, the need of people to reach their full
potential in terms of the application of their abilities and
interests in functioning in their environment. This need is
concerned with the will to operate at the optimum. The need
for self-actualization or self-fulfillment is never
completely satisfied. One can always reach one step
higher
Maslow believed that only one level of need motivates a
person at any given time. Humans start with the lower-order
needs of the hierarchy and move up one level at a time as
the needs at their present level become satisfied. For
African-American single mothers receiving public assistance,
their low ordered physiological needs constitute a daily
struggle and they, in no way, satisfy these basic needs. Is
it any wonder why they have low levels of self-esteem?
Adler's therapy stresses self-determination and
^^Abraham H. Maslow, Motivation and Personality (New
York: Harper & Row, 1954), 91.
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consciousness as the center of personality. We are
creative, active, choice-making beings. All of our actions
have purpose and meaning. Movement toward goals and our
anticipation of the future are far more important than what
has happened to us in the past. Each of us has a unique
lifestyle, or personality, which starts to develop in early
childhood to compensate for and overcome some perceived
inferiority. Adlerians view their work as teaching people
better ways to meet the challenges of life's tasks,
providing direction, helping change their mistaken notions,
and offering encouragement to those who are discouraged.^^
Adlerian concepts are important in dealing with
African-American mothers receiving public assistance because
they hold, based on most if not all literature reviews,
negative beliefs about themselves and their abilities to
rise above their life circumstances. They have been told,
to the extent that it is ingrained in their subconscious
minds, that they are inferior and undeserving. As reported
earlier, the latest welfare reform language refers to
welfare recipients as "them", the "underclass" and the so-
called "undeserving poor." Hearing themselves being the
topic of Congressional debate on a daily basis most
certainly has a debilitating effect on the psyche.
Reality therapy rests on the central idea that
^^Gerald Corey, Theory and Practice of Group Counseling
(Pacific Grove, California: Brooks/Cole Publishing, 1990),
200-1.
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individuals are responsible for their behavior. The general
aim of this therapeutic system is to provide conditions that
will help clients develop the psychological strength to
evaluate their present behavior; and, if it does not meet
their needs, to help them acquire more responsible behavior.
This process of learning responsible behavior is facilitated
by the application of the basic principles of reality
therapy, which include these eight steps: developing a
therapeutic relationship, focusing on the current behavior
of the client, asking the client to evaluate this behavior,
developing plans for change, getting a commitment, not
accepting excuses, refusing to use punishment, and never
giving up on the client. Thus, the focus of reality therapy
is behavior, not attitudes, insight, feelings, one's past,
or unconscious motivations.^^
Also, this therapy is critical to African-American
mothers receiving public assistance. This researcher read
reports where a welfare recipient may not accept a job
because "she is not a morning person." She fails to show up
for an appointment because she had to pick up a free turkey.
She quit a job because a child got sick. Clearly, these are
unacceptable explanations of patterns of behavior. Thus,
the utility of the reality approach is to change behaviors
and to assist clients in developing action plans to which
^^Geraid Corey, Theory and. P.r.a.ctice of Couns-eliog .and
Psychotherapy (Pacific Grove, California: Brooks/Cole
Publishing, 1986), 243-4.
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they will make commitments.
Undergirding these theoretical approaches are
strategies and techniques for moving from the didactic to
the experiential modes. The important ones are offering the
clients support, encouragement and hope in the therapy
sessions. Also, reassurance and reaffirmation of their
sense of being is significant. Equipping the clients with
tools for empowerment is necessary because, in many
instances, the mothers have never had jobs before and are
just afraid of failure on the one hand and frightened to
leave a system where they know the check is going to come
every month on the other hand.
Self-Esteem
Self-esteem and self-concept have been critical
elements in the very few empirical studies the researcher
was able to find related to occupational choice. One writer
conducted a study in Africa where she linked Super's theory
of self-concept with vocational choice. The findings
implied that, while vocational counseling devoted to a
client's exploration of self-concept and the various
possible occupational roles may be valid and highly
effective in Western countries, similar results were not
assured in Nigeria. This observation may be due to cultural
and familial differences.^®
^®Francis J. Nwachukwu, "Self-Concept and Occupational
Membership; Their Relation to Vocational Choice," Journal
of Career Development 18 (Summer 1992); 268.
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However, a dissertation entitled "Self-Esteem and Work
Motivation: An Empirical Investigation into Legislative
Assumptions Regarding Welfare Recipients and Job Training
Programs" examines the issue of self-esteem in detail. The
writer found that empirical investigations, regarding the
self-esteem among the unemployed and the employed, vary in
their findings. According to this research, many studies
find very little relationship between one's level of self¬
esteem and working. Conversely, this writer's investigation
revealed that some researchers found significant differences
between the unemployed and the employed in terms of self¬
esteem. The results of these researchers may conclude that
unemployed workers have lower self-esteem when compared with
employed workers. This writer states that inconclusive
findings, regarding self-esteem and unemployment and
welfare, contribute to the need for more research in this
area.^^
Other authors, who have written books on the topic of
self-esteem, lend support to the thesis of the importance of
understanding and feeling good about oneself. These authors
hypothesize that self-esteem has two interrelated
components: the feeling that one is competent to live and
the feeling that one is worthy of living. Being competent
^^David J. Costello, "Self Esteem and Work Motivation:
An Empirical Investigation Into Legislative Assumptions
Regarding Welfare Recipients and Job Training Programs"
(Ph.D. diss.. University of Delaware, 1986), 103-4.
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includes the confidence one has in his/her mind. As well as
one's feelings and behavior as these relate to the reality
of one's existence. Feeling worthy about oneself means
affirming oneself and feeling self-respect. Further, people
having high self-esteem, consider themselves worthy, and
view themselves as equal with or better than others. They
do not pretend to be perfect. They recognize their
limitations and they expect to grow and improve.^®
Barriers To The Education. Training and Job Placement of
African- American Mothers Receiving Public Assistance
A literature review on this topic reveals that
researchers are consistent in documenting the barriers AFDC
mothers face when seeking employment after being out of the
workforce for many years. In addition, those mothers who
desire job readiness training for nontraditional occupations
must overcome covert social barriers that include racism and
sexism in the workplace.
Also, previous research shows that bringing AFDC
mothers into the economic mainstream has been and continues
to be a struggle for our nation's policymakers. Several
programs, reflecting a variety of assumptions and beliefs
about what works best in getting AFDC mothers to become
self-sufficient and attached to the labor force, have been
implemented and evaluated. Some of these programs have
emphasized basic skills upgrade. Others have offered
18 •
Diane Frey and Jesse Carlock, Enhancing Self Esteem
(Muncie, Indiana: Accelerated Development, Inc., 1989), 7.
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employment readiness and job skills training. Some programs
have been optional for AFDC mothers while others have
mandatory participation. The employment and training
programs in the United States involve many different agents,
such as the federal government, state government, local
government, the private sector, and service providers all
playing important roles in shaping the system. While their
objectives, ostensibly, differ, the goal of promoting
economic efficiency is likely to be the same at all levels
since, from the perspective of taxpayers, a reduction in
welfare payments represents a benefit.”
The major government programs for economically
disadvantaged youth and adults, the primary target group
this researcher is investigating, are the Joint Training
Partnership Act (JTPA) Title II-A and the Job Opportunities
and Basic Skills Training (JOBS)programs. The client base
of these two programs significantly overlap for welfare
recipients. Participants are, generally, enrolled in
vocational or basic skills classroom training, on-the-job
training, job search assistance, or work experience.
Vocational education institutions, nonprofit institutions,
and proprietary schools contract with the service delivery
areas (SDAs) to provide services. Stipends, need-based
payments, and supportive services are resources arranged for
”Charles F. Manski and Irwin Garfinkel, eds..
Evaluating Welfare and Training Programs (Cambridge:
Harvard University Press, 1992), 287.
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the clients to insure their participation.
Although these, seemingly, great programs exist to
transition AFDC mothers from the welfare rolls to economic
self-sufficiency, the research studies reveal that AFDC
mothers are confronted with other barriers that prohibit
them from finding and maintaining employment. Research
studies relate data that AFDC mothers today encounter the
same barriers to employment as AFDC mothers did twenty years
ago in terms of overcoming challenges and personal
circumstances that preclude their labor force participation.
One researcher cited different studies on AFDC
recipients which included a 1967 study in New York City, a
1964 study of recipients in the State of Washington, a 1967
survey of 766 mothers in six Wisconsin counties, and a 1967
AFDC survey yielding cross-section data for Kentucky,
Alabama, and Mississippi. In the researcher's review of
these studies that focused on the characteristics, attitudes
toward work, and responses to work incentives of AFDC
mothers, it was revealed that three major conclusions may be
drawn: (1) the employment potential of AFDC mothers is
typically lower than that of other women, due to their lower
educational attainments and occupational experiences in jobs
which yield lower wages and they further face significant
barriers to successful employment that includes arranging
for child care and health problems; (2) AFDC mothers are no
^°Ibid., 289.
34
less desirous of working than are women in general, however,
with irregular and sporadic job experiences occasioned by
their personal situations, they lose confidence in their
abilities and are more willing to accept welfare status; and
(3) the effectiveness of financial work incentives among
AFDC recipients would be expected to be less than among
women in general because of the barriers to employment faced
by AFDC mothers which prevent the degree of positive work
response which otherwise would be expected from increasing
the effective wage rate in this fashion.
In another study conducted in the late 1980s,
investigators obtained upfront, close and personal data by
interviewing AFDC mothers from the cities of Boston,
Philadelphia, and Baltimore on what barriers they
encountered to their employment goals. This research study
elicited the following summary list of major obstacles AFDC
mothers spoke of most often in terms of barriers they faced:
(a) education, (b) day care, (c) welfare, (d) clothing and
lunch expenses, (e) type of job needed, (f) availability of
good jobs, (g) transportation problems, (h) husband or
boyfriend interference, and (i) confidence and self-
^Vernon K. Smith, Welfare Work Incentives: The
Earnings Exemption and Its Impact Upon AFDC Employment.
Earnings and Program Cost (Lansing, Michigan: State of





This investigation reports the thoughts and feelings of
the AFDC mothers which provide insight and lend credence to
some of this researcher's theories and perspectives on what
AFDC mothers require to make the transition from welfare to
work, e.g., the need to build the levels of confidence and
self-esteem for AFDC mothers. It is mentioned in this study
that, of the major barriers to employment women described in
interviews, many cited a lack of confidence and self-esteem
resulting from racial and sexual discrimination, from
discrimination as a welfare recipient, and from other
demeaning life experiences. In Baltimore, a black woman
described her experience thusly: "Black women are
indoctrinated into thinking they're only capable of doing
certain things, unless you have a lot of self-esteem. I got
knocked down so many times I finally said, I have to stop."
Another young black woman said: "What kept me from my
personal goals started with my background: the way I was
raised I didn't recognize that I should have any goals.
Also, this study of AFDC mothers in Boston,
Philadelphia, and Baltimore discussed data used as barriers
to women on AFDC to being nontraditionally educated.
^^Sharon L. Harlan and Ronnie J. Steinberg, eds.. Job
Training for Women; The Promise and Limits of Public




According to the study, there was only one program in the
three cities devoted entirely to nontraditional training for
women. It was the Women's Technical Institute (WTI) in
Boston, a private postsecondary institution. It is a
national model for training and placing women into high-
paying jobs in electronics and drafting. In this program,
of the 230 students enrolled in 1984-85, about 48, or 21
percent, were AFDC recipients and of the total enrollment 34
percent were minority.^^
Nontraditional training found, at one site in
Baltimore's city-funded Manpower Programs, OPTIONS, where
AFDC women residents are in construction training to rebuild
their own homes. An interview was conducted with the
founder and former director of another nontraditional
training program for lower-income women that began in 1973
and ran successfully for several years until it lost federal
CETA funding. This person described the program's main
problems as racism and sexism. Most of her clients were
low-income black women with whom she had trouble placing
with white male employers. The trade jobs required union
memberships for the women which the primarily white male
organizations resisted.
These findings are significant in that the important




that of identifying employment which pays salaries high
enough with benefits to sustain both them and their
children. If the apprenticeship programs are unavailable to
these mothers, traditional jobs fail to provide assurances
of longevity off welfare.
African-American Women in Career Development Literature
In a dissertation, entitled "A Correlational Analysis
of Selected Career Development Competencies and Personality
Characteristics Among Low-Income Black Women," the writer
found a disparate body of knowledge on the vocational
development of black adults. This writer cites a state of
the art paper by Smith, 1975, in which the author identified
the salient research issues for vocational development of
blacks as being: (1) family role and family background,
(2) concept of work and work values, (3) self-concept, (4)
vocational aspirations and expectations, (5) vocational
interests and choices, (6) vocational maturity, and (7)
vocational theories.^®
Summary
The crisis of welfare reform in the United States is
real. It is obvious that there are real political, social,
moral and economical issues that must be addressed by
elected political leaders, policy analysts and other social
^®Kenneth George Amitin, "A Correlational Analysis of
Selected Career Development Competencies and Personality
Characteristics Among Low-Income Black Women" (Ph.D. diss.,
Georgia State University, 1978).
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change agents. Bipartisan lawmakers agree that reform of
the current welfare system is required. The historical
intention of providing Aid to Mothers with Dependent
Children (AFDC) was seen as only a temporary source of
support. Nobody envisioned welfare to what it has grown
today to become. It has become a social welfare program
that provides benefits to generations of recipients.
Today, the public is demanding that welfare programs
promote personal responsibility, family values, and self-
sufficiency. Conservative legislators want to enact new
public policy to dismantle welfare altogether. On the other
hand, liberal lawmakers propose reforms that offer welfare
recipients services increasing their ability to achieve
self-sufficiency over the long-term through basic skills
upgrade and occupational skills training programs.
While all the debate on welfare reform continues, very
little attention is given to the overwhelming psychological,
educational, and emotional deficiencies among welfare
recipients. The reality is that most of the jobs which
exist in our economy that are equal to welfare benefits
require much higher skill levels than the majority of
welfare mothers can attain in the short term. Typical
welfare mothers have been described in the literature review
as poorly educated, with lower than average learning skills,
having little work experience, low self-esteem, and
suffering from depression.
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Expecting welfare mothers to become permanently
attached members to the American workforce population
requires more than basic skills upgrade and occupational
skills training. Other forms of support such as affordable
childcare, medical benefits, if not offered by the employer,
and psychological counseling are needed to make any welfare
plan plausible. Otherwise, overcoming barriers and facing
this impending reality may impose devastating long-term
economic and psychological hardships on welfare mothers and




The purpose of this study was to determine the effect
that psychological counseling would have on the academic
performance and self-esteem of African-American single
mothers who are recipients of public assistance and enrolled
in a job skills training program.
Research Design
The research design used for this study was a quasi-
experimental, pretest-posttest control group design. The
fact that the control group did not receive the experimental
treatment does not mean that control subjects received no
experience at all. The control group was taught by the
traditional and usual procedure. The literature refers to
this design as the classical design for change experiments.
The independent variable is psychological counseling for the
experimental group.
Procedures and Analyses
The study was conducted at a local University's
Comprehensive Youth Services educational laboratory located
in the Southeastern United States. This setting was
selected because the writer could obtain the data needed to
complete this investigation. The welfare mothers in the
experimental group used the facility from 4:00 p.m. - 8:00
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p.m. Monday - Friday and the welfare mothers in the control
group used the facility from 9:00 a.m. - 1:00 p.m. Monday -
Friday. Offering training at different times insured that
there was no overlap in terms of the control group receiving
the psychological services provided to the experimental
group.
This study was conducted over a period of 240 hours
which is the average length of stay for participants.
Typically, pre-employment programs meet in cycles of a few
weeks, several hours a day, and tend to offer many of the
above stated services. According to the results of a
national survey and site visits to fifteen women centers,
data collected at the end of training indicated that short¬
term training is the rule in JTPA. The average program stay
for child care providers or nurse assistants was five weeks;
clerical brush-up was two months; and industrial
maintenance, electronic production training lasted three
months.^
The training program, in which the welfare mothers were
enrolled, was designed to flow into four different phases.
Phase one was assessment which was designed to determine
each participant's academic level and occupational
preferences. Phase two was pre-employment which emphasized
making a career choice. In phase three, students were to
^Jo Sanders, Staying Poor: How the Job Training
Partnership Act Fails Women. (Metuchen, New Jersey: The
Scarecrow Press, Inc., 1988), 48.
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upgrade, academically, and receive acceptance into an
appropriate training program, apprentice program, and
acceptance into a vocational or technical school or on the
job training. The last phase was job placement. Students
were assisted in obtaining placement upon the attainment of
an upgrade in basic and technical skills.
Upon receiving approval from the Director of the
Georgia State University program, to ensure protection of
the participants' rights, welfare mothers were asked to
participate in the study. Participant consent forms were
obtained. Data used in the study were collected in two
phases. Data for phase one consisted of pre-test
information obtained from administering the Coopersmith
Self-Esteem Inventory and the verbal and mathematics
sections of the TABE. These instruments were administered
to the control group during the morning and the experimental
group during the evening.
In Phase Two, post-test data were collected in the same
manner as the pre-test after participants completed the
standard 240 hours of program participation. In addition,
the participants completed the personal data questionnaire.
Both the experimental and control groups progressed
through the program in the same manner in regards to
structured basic education upgrade and pre-employment
skills training activities. However, the experimental group
was exposed to regularly scheduled psychological counseling
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activities which included the following: (1) individualized
counseling sessions that dealt with personal and family
problems; (2) group counseling sessions that covered topics
such as self-esteem, stress management, goal setting, time
management, life planning, family coping strategies, budget
management and motivational talks. The topics covered were
designed to provide support, encouragement and hope as
participants prepared for the rapid changes taking place in
their lives. Other barriers to employment participants
faced were handled in one-on-one settings such as help with
spouse abuse situations, assistance with legal and financial
problems, help with health care situations, and assistance
in solving several related problems such as transportation,
scheduling, and child care. Participants in the
experimental group spent a minimum of four contact hours per
week in group counseling sessions and one additional hour
weekly receiving individualized counseling resolving
personal issues that hampered their progress.
The data were collected and analyzed to determine if
there was improvement in the basic skills performance for
mothers who received psychological counseling as compared
with those mothers who did not; and to determine if mothers
who received psychological counseling exhibited greater
self-esteem than those who did not.
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Characteristics of the Sample
The sample consisted of a select group of twenty (20)
single African-American women receiving public assistance.
They enrolled in the programs to participate in some type of
job skills training, basic skills upgrade, apprenticeships
or technical program designed to qualify them for the job
market.
Ten of the mothers participating in this study attended
the day session of a JTPA training program and ten mothers
attended the evening JTPA classes. All participants
received basic skills upgrade on the Josten’s INVEST
computerized system, GED preparation (if needed), pre¬
employment skills, and basic computer skills. Pre¬
employment skills training included values and skills
assessment, life planning, career decision-making, job
search techniques, interviewing, resume preparation, and
counseling on career and academic issues.
The sample for this study consisted of African-
Americans at or below the poverty line receiving public
assistance. The chronological age ranged from under 18 to
48 years. After being interviewed and selected from the
intake division of the DFACS, the subjects were referred by
their JOBS counselors to the Clark Atlanta University or
Georgia State University programs. The Clark Atlanta
University group received the additional counseling.
Subjects assigned to Clark Atlanta University's program
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represented the experimental group and all subjects assigned
to Georgia State University's program constituted the
control group.
Instrumentation
The instruments, used for this study, were the
Coopersmith Self-Esteem Inventory and the Tests of Adult
Basic Education (TABE). The Coopersmith Self-Esteem
Inventory has twenty-five questions which permit the
respondent to categorize statements describing various
personality traits as "like me" or "unlike me." The twenty-
five item scale addresses self-esteem through an
investigation of the respondent's feeling toward self,
family and social environment.
The Coopersmith Self-Esteem instrument has been used in
previous research with reported reliability and validity
coefficients. The reliability of the Coopersmith Self-
Esteem scale is over ninety percent. It has a reported
split-half reliability of .90, correlations of .59 and .60
with the Rosenberg Scale of Self-Esteem. Since the shorter
form highly correlates with the longer form, researchers
assume that this instrument's reliability does not decrease
significantly.^
The second instrument used was the Tests of Adult Basic
Education (TABE). The TABE gives the researcher an
^David J. Costello, "Self Esteem and Work Motivation,
124.
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indication of the grade level at which participants
function. TABE, as an educational test instrument, measures
aspects of an individual's verbal and mathematical education
level.
This instrument (TABE) was chosen because it was judged
to be appropriate for the purpose of this study. Two major
research studies were conducted with the Tests of Adult
Basic Education to collect data to generate norms for
selected adult reference groups and to predict performance
on the Test of General Education Development (GED) tests.
The sample of participants was identified according to one
of the following four reference groups: (1) adult basic
education programs; (2) vocational technical schools,
centers, and training facilities; (3) juvenile corrections
institutions and programs; and (4) adult corrections
programs.^
Additional demographic information used in the
study was obtained using a personal data questionnaire. The
questionnaire consisted of questions related to family
income, family structure, religious affiliation, therapeutic
issues, and employment history.




PRESENTATION AND ANALYSIS OF FINDINGS
Purpose
The purpose of this study was to investigate the
effects that a psychological counseling module would have on
the academic performance and self-esteem of a select group
of African-American single mothers receiving public
assistance and enrolled in job training programs.
The information obtained from this study is organized
according to the hypotheses used in the design of the study.
The .05 level of confidence was used as the decision rule.
Discussion
Table 2 contains information about the subjects' self¬
esteem.
TABLE 2










The information in Table 2, shows a slightly higher mean for
the post-test, but this difference was not statistically
different.
Table 3 contains information about the subjects'
reading performance.
TABLE 3









The mean post-test score was slightly higher than the pre¬
test score. This difference was not statistically
significant.
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The post-test mean math score was slightly higher than the
pre-test mean score. Although this difference favored the
post-test mean score, it was not statistically significant.
Table 5 contains information about the control and
experimental groups' Coopersmith pre-test performance.
TABLE 5










The difference was 3.600 between the mean pre-test scores
and the Coopersmith. This difference favored the control
group. The t-value was .4747 which was statistically
insignificant. The two groups were equivalent with regards
to their pre-test performance.
Table 6 contains information about the subjects' pre¬
test reading performance.
TABLE 6
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t -5.6679**
**p<.001 Significant beyond the .001 level.
The difference between the mean pre-test reading test scores
was -4.99 in favor of the experimental group. The t-value
of -5.6679 was statistically significant beyond the .001
level of confidence. These groups were not equivalent
initially.
Table 7 contains information about the subjects' pre¬
test math test scores.
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TABLE 7
ANALYSIS OF SUBJECTS' PRE-TEST MATH TEST SCORES
GROUPS








The control and experimental groups were very unequal
initially as indicated by a difference of -2.69 between the
mean pre-test math test scores. A t-value of -2.3041 was
statistically significant beyond the .05 level of
confidence.







PRE-TEST POST-TEST DIFF SEqm t
MEAN MEAN
SELF-ESTEEM (df=19) 66.200 67.0 -.8 5.0672 -.1580
READING (df=19) 8.695 9.5 -.8050 1.0076 -.7989
MATH (df=19) 7.975 8.910 -.9350 .9082 -1.0295
GROUPS
CONTROL EXPERIMENTAL
SELF-ESTEEM (df=9) 68.000(df=9) 64.400 3.6000 7.5844 .4747
READING (df=9) 6.200 (df=9) 11.190 -4.990 .8804 -5.6679**
MATH (df=9) 6.630 (df=9) 9.320 -2.690 1.1675 -2.3041*
** P< .001
* P< .05
One of the most salient observations one can make of the
data in Table 8 is the fact that the pre- and post-test mean
score were homogeneous for the two groups. The post-test
scores were consistently slightly higher. A second
significant observation is the fact that the experimental
group's reading and math mean test scores were much higher
than those of the control group. These differences were
statistically significantly different beyond the .001 and
.05 levels, respectively, of confidence.
Perhaps two logical interpretative comments may
facilitate the meanings of these data. First, the writer
believes the mean test scores were about equal for the
combined groups. This observation is supported by the fact
that none of the t-scores were statistically significantly
different. This observation may be interpreted to say the
general group received no differential effective results
from the psychological counseling module. This may indicate
that individual tests scores differed greatly, but, when
viewed from an average point of view, these differences were
blended into the mean score of the group. Perhaps the
median may have been a more accurate measure of central
tendency for the scores.
The second significant observation one can make from
these data is the fact that the mean reading and math pre¬
test scores were greater for the experimental group than
they were for the control group. These differences were
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statistically significantly different at the .001 and the
.05 levels of confidence, respectively. These differences
existed before the initiation of the psychological
counseling module. One cannot determine, from these
results, the effectiveness of this counseling module.
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CHAPTER V
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Statement of the Problem
The problem with which the writer was concerned was
that of trying to provide some assistance to a selection of
African-American single mothers receiving public assistance
and enrolled in job training programs.
Purpose
The purpose of this investigation was that of
investigating the effects a psychological counseling module
had on the academic performance and self-esteem of a select
group of African-American single mothers receiving public
assistance and enrolled in job training programs.
Findings
A thorough analysis of the data, obtained from this
investigation, seems to warrant the following findings as
they are related to the respective hypothesis this study was
designed to test:
There will be no statistically significant
difference between the mean pre- and post-test self-esteem
test scores of the single African-American mothers.
The mean self-esteem test scores were 66.2 and 67.0 for
the pre- and post-test scores, respectively. The difference
between these mean test scores was -.8. The t-ratio was
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.1580. This difference was not statistically significantly
different. Therefore, the hypothesis was not rejected.
H2 There will be no statistically significant
difference between the mean pre- and post-test reading test
scores of the single African-American mothers.
The mean reading test scores were 8.695 and 9.500 for
the pre- and post-test scores of the groups, respectively.
The difference between these means was -.8050. The t-ratio
was -.7989. This difference was not statistically
significantly different. Therefore, this hypothesis was not
rejected.
H3 There will be no statistically significant
difference between the mean pre- and post-test mathematics
test scores of the single African-American mothers.
The mean mathematics test scores were 7.975 and 8.910
for the pre- and post-test scores of the groups,
respectively. The difference between these means was -.935.
The t-ratio was -1.0295. This difference was not
statistically significantly different. Therefore, this
hypothesis was not rejected.
H4 There will be no statistically significant
difference between the mean self-esteem test scores of the
control and experimental groups of the single African-
American mothers.
The mean self-esteem test scores were 68.000 and 64.400
of the control and experimental groups, respectively. The
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difference between these means was 3.600. The t-ratio was
.4747. This difference was not statistically significantly
different, therefore, this hypothesis was not rejected.
H5 There will be no statistically significant
difference between the mean reading test scores of the
control and experimental groups of the single African-
American mothers.
The mean pre-test reading test scores were 6.200 and
11.190 for the control and experimental groups,
respectively. The difference between these means was
-4.990. The t-ratio was -5.6679. This difference was
statistically significant beyond the .001 level of
confidence. These groups were not equivalent at the
beginning of the investigation.
Hg There will be no statistically significant
difference between the mean mathematics test scores of the
control and experimental groups of the single African-
American mothers.
Again, the mean pre- and post-test mathematics test
scores were 6.6300 and 9.320 for the control and
experimental groups, respectively. This difference was
statistically significantly different beyond the .05 level
of confidence. These groups were not equivalent in
mathematics at the beginning of the investigation.
Conclusions
The findings, derived from the analysis of the data
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obtained from this study, seem to warrant the following
conclusions:
1. The use of the psychological counseling module had
no significant effects on the self-esteem perceptions of the
African-American single mothers receiving public assistance
and enrolled in job training programs.
2. The use of the psychological counseling module had
no real effects on the reading performance of the African-
American single mothers receiving public assistance and
enrolled in job training programs.
3. The use of the psychological counseling module had
no real effects on the African-American single mothers
receiving public assistance and enrolled in job training
programs.
Implications
The following implications seem to be inherent in the
conclusions drawn from the findings of this study:
1. The experimental design of the study was not
properly implemented to allow for the effects of the
psychological counseling module to be properly demonstrated.
2. Because this was a select group of persons, the
researcher could not properly equate the subjects in the
control and experimental groups to adequately determine the
effectiveness of the psychological counseling module.
3. Too many categories may have been used in the
selection process used for this group of participants. This
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would reduce the size of the population used in the study.
Recommendations
The following recommendations are made based upon the
implications inherent in the conclusions drawn from the
findings of this investigation:
1. That the effects of the appropriate implementation
of this psychological counseling module be investigated
using population large enough to draw representative samples
so generalizations can be made to a larger meaningful
population.
2. That representative samples of all ethnic groups in
our population be included in a wider range of studies using
this or a similar counseling module.
3. That such studies be continued over sufficiently
long enough time periods to allow the effects of the
variables to be adequately demonstrated.
4. That the number of selection criteria be reduced so














As you know, I am a doctoral student in the Department of
Counseling and Human Development at Clark Atlanta
University. I am interested in conducting a study with
AFDC mothers both in your Comprehensive Youth Services and
Nontraditional Employment for Women (NEW) programs during
the 1994 - 1995 academic year. Your official approval is
needed to conduct the research.
Enclosed you will find a schedule of activities, and
Statement of Informed Consent. Your assistaince and
cooperation would be very much appreciated. Meaningful
suggestions resulting from this study would be made
available to you.






CONSENT FORM1.I acknowledge that I have willingly participated in
this research.2.I have been informed of my right not to answer any
question(s) asked by the interviewer.3.I understand the results of this research will be used
in completing a dissertation on the effect of
psychological counseling as a component in basic skills
and job readiness training programs.4.I permit the researcher to use information I have
provided, with the understanding that the researcher





STATEMENTS ON COOPERSMITH INVENTORY
(Adult Form)
by Stanley Coopersmith/ Ph.D.
University of California at Davis
Like Unlike
Me Me
□ □ 1. Things usually don't bother me.
□ □ 2. I find it very hard to talk in front of a
group.
□ □ 3. there are lots of things about myself I’d
change if I could.
□ □ A. I can make up my mind without too much
trouble.
□ □ 5. I'm a lot of fun to be with.
□ □ 6. I get upset easily at home
□ □ 7. It takes me a long time to get used to
anything new.
□ □ 8. I'm popular with persons my own age.
□ □ 9. My family usually considers my feelings.
□ □ 10. I give in very easily.
□ □ 11. My family expects too much of me.
□ □ 12. It's pretty tough to be me.
□ □ 13. Things are all mixed up in my life.
□ □ 14. People usually follow my ideas.
□ □ 15. I have a low opinion of myself.
□ □ 16. There are many times when I would like to
leave home.
□ □ 17. I often feel upset with my work.
□ □ 18. I'm not as nice looking as most people.
□ □ 19. If I have something to say, I usually say it
□ □ 20. My family understands me.
□ □ 21. Most people are better liked than I am.
□ □ 22. I usually feel as if my family is pushing me
□ □ 23. I often get discouraged with what I am doing
□ □ 24. I often wish I were someone else.
□ □ 25. I can't be depended on.
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APPENDIX D
TESTS OF ADULT BASIC EDUCATION
Overview
The Tests of Adult Basic Education (TABE), are norm-
referenced tests designed to measure achievement in reading,
mathematics, language, and spelling — the subject areas
commonly found in adult basic education curricula.
The TABE can be used to provide pre-instructional
information about an examinee's level of achievement in
basic skills, to identify areas of weakness in these skills,
to measure growth in the skills after instruction, to
involve the examinee in appraisal of his or her learning
difficulties, and to assist in preparing an instructional
program to meet the examinee's individual needs.
Test 1 Vocabulary








You should have filled in answer space B because "fix means
about the same as "repair."
Test 2 Comprehension
This test will show how well you understand what you read.
SAMPLE A
In the morning, Joan takes the bus to work. From
the window she can see many people driving cars and
trucks. Others ride bicycles and walk. The street is
crowded with people going to work.
How does Joan get to work?
A She walks.
B She rides a bus.
C She drives a car.
D She rides a bicycle.
You should have filled in answer space B because Joan rides
a bus.
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Test 3 Mathematics Computation
This test will show how well you can add, subtract,







E None of these
You should have filled in answer space B because 4 plus 4 is
8.
Test 4 Mathematics Concepts and Applications
This test will show how well you can do mathematics
problems. Read the word problem and find the correct
answer.
Sample A
A moving company had 12 workers.
It hired 5 new workers. How many






You should have filled in answer space B because 12 plus 5





Directions: Please check ( ) the appropriate space under each
question which best describes you. The Information



















5. Marital Status (check one or more)
(1) Single Divorced
(2) Married Considering a Divorce
(3) Engaged In a strong, supportive relationship
(4) Remarried Alone and depressed about it
(5) Separated Alone but okay about it
(6) Widowed
6. Public Assistance You Receive (check all that apply)
(1) AFDC How long Amount
(2) Food Stamps How long Amount
(3) PEACH How long Amount
(4) Social Security How long Amount
(5) SSI How long Amount
7. Family Status
(1) Only parent in Family




(1) Number in household
(2) Number of dependents less than 18 years
Child 1; Sex: M F Child 4: Sex: F
Age: Age:
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Child 2; Child 5:Sex: M F
Age:




Child 6: Sex: M F
Age:
Which of your children live with you? (* child 1, child 2, etc.)
Which of your children do NOT live with you? {*child 1, child 2, etc.)
Where do they live?
9. Labor Force Status
(1) Currently employed, Full-time Part-time
Your occupation/job
Briefly describe your job
(2) Unemployed, Number weeks of prior 26 weeks
(3) Not in Labor Force, Date last eir^Jloyed
10. Level of Education
(1) My highest grade con^jleted
(2) My father's highest grade completed
(3) My mother's highest grade coirpleted11.While growing up, my family structure included:
(1) Both bioloqical parents
(2) Dad and Stepmother











12. Parent's annual income:
(1) Received public assistance
(2) Employed, received less than $10,000
(3) Eiqployed, received between $10,000 -$19,000
(4) Eit^loyed, received over $20,000
13. I grew up in an:







(2) Catholic or Jewish
(3) Baptist or Holiness









(5) Several times a year









































is the age of this female admired person?
under 18 years of age
(2) 19 - 24 years of age
(3) 25 years and above
What is the age of this male admired person?
(1) under 18 years of age
(2) 19-24 years of age
(3) 25 years and above
22. While growing up, was your father present in the home?















Yes, several times a year
Yes, annually
No, not at all










































28. Was the relationship with this female figure:
(1) Positive (2) Negative
29. Was the relationship with this male figure:
(1) Positive (2) Negative
30. Overall, the person who was MOST influential in your
Personal Relationship













Male and female relationship support
Career and work skills support
All of the above
None of the above
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Section B: Therapeutic Issues






(1) Whether to marry
(2) Whether to divorce or separate
(3) Whether to "live with" someone special
(4) Whether to have children
(5) Whether to have more children
(6) Other decisions
Adjusting to new or different lifestyles or ways of living:
(1) Being divorced or separated
(2) Being remarried
(3) Moving to a new location
(4) Parenting a newborn
(5) Being a single parent
(6) Addition of a relative or friend to the household
(7) Other adjustments —
Specify
Adult personal, marital, or intimate relationship concerns:
(1) Grief/mourning following loss
(2) Anger or difficulty controlling teit^jer
(3) Loneliness







Ul) Poor relationships with opposite sex adults
(12) Alcohol or drugs
(13) Religion
(14) Emotional abuse of/by partner
(15) Physical abuse of/by partner
(16) Other concerns —
Specify
4. Family Problems
(1) Poor communication amona one or more family members
(2) One or more family member(s) does/do not get along
(3)
with each other
Custody or visitation problems
(4) Do not feel I am a Qood parent
(5) Physical abuse of children
(6) Other family problems —
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Section C: Job History
Directions: Please check ( ) all that best describes your work history.
1. Have you ever been employed?
Yes
No
2. Are you presently enqployed?
Yes
No
Your present job title:
Date you began:
Salary:





4. How did you find out about your job?
A relative referred me
A friend referred me
Visited a new job site
Read the want ads
Sent out my resume
Talked to a recruiter
5. What do you like most about your job?6.What do you like least about your job?7.Describe your feelings about your immediate supervisor.
8. Father's current occupation
9. Brief history of father's career10.Mother's current occupation11.Brief history of mother's career
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13. List all of the jobs (both part-and full-time, paid and non paid)
that you have held during each of the following periods of your
life. Be specific.(1)Adolescence (ages 8-15)
Job title
How long did you work?
How did you obtain the job?
Did you perform well in this job? Yes No
What were the positive points about the job?
What were the negative points about the job?
Reasons for leaving the job?(2)Young Adult (ages 16-21)
Job title
How long did you work?
How did you obtain the job?
Did you perform well in this job? Yes No
What were the positive points about the job?
What were the negative points about the job?
Reasons for leaving the job?
(2) Young Adult (ages 16-21)
Job title
How long did you work?
How did you obtain the job?
Did you perform well in this job? Yes No
What were the positive points about the job?
What were the negative points about the job?
Reasons for leaving the job?(3)Adult (ages 22-65)
Job title
How long did you work?
How did you obtain the job?
Did you perform well in this job? Yes No
What were the positive points about the job?
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What were the negative points about the job?
Reasons for leaving the job?
(3) Adult (ages 22-65)
Job title
How long did you work?
How did you obtain the job?
Did you perforin well in this job? Yes No
What were the positive points about the job?
What were the negative points about the job?
Reasons for leaving the job?
14. Respond to the following statements:
(1) When I think about my present job, I feel
(2) When I think about jobs I might have in the future, I feel
(3) The inportant people around me think I should
(4) What I really want from a job is
(5) I wish that I
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APPENDIX F
REVIEW OF DEMOGRAPHIC VARIABLES
In reviewing Table 9, which contains data relative to
the current status of participants, revealing statistics on
demographic variables emerge. First, all of the African-
American mothers were single and seventy (70) percent ranged
in ages of under 18 to 25. More than half of these mothers
have been on welfare from two to eight years and fifteen
(15) percent have received public assistance at least one
year. Third, sixty-five percent of the participants who
responded have between two and five dependents. Only
fifteen percent have one child.
TABLE 9
PARTICIPANT DEMOGRAPHICS




Under 18 3 15.0
18 - 21 7 35.0
22 - 25 4 20.0
26 - 29 2 10.0







Alone & Depressed 1 5.0





(Age, Marital Status, AFDC Status and Years Received,














One year 3 15.0
Two years 4 20.0
Three years 3 15.0
Four years 1 5.0
Five years 1 5.0
Six years 0 0.0
Seven years 1 5.0
Eight years 1 5.0



















No Response 4 20.0
Total 20 100.0
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The most salient observations in Table 10, where
information was obtained on participants' family background
are: more than half of the welfare mothers studied were
themselves children of female-headed single parent families.
They were reared in urban, inner city, economically and
socially deprived communities; and their poverty typifies
generations on welfare. Two, the welfare mothers studied
grew up in households where forty-five percent had no
fathers present in the home and fifteen percent reported
their fathers were present sometimes. Sixty percent of the
participants' parents either received public assistance or
were the working poor since the total family income was less
than $10,000 per year.
TABLE 10
PARTICIPANTS' PAST FAMILY BACKGROUND
(Family Structure, Fathers' Presence in Home, Parents'




























PARTICIPANTS' PAST FAMILY BACKGROUND
(Family Structure, Fathers' Presence in Home, Parents'












































Table 11 contains information about the education
levels of the participants and their parents. Twelve of the
twenty participants completed only the 11th grade of
schooling. Therefore, sixty percent of these mothers need
to acquire a high school diploma. Of the participants who
responded to their parents' levels of education it appears
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that their fathers reached higher levels of education than
their mothers. Thirty-five percent of the fathers reached
the 11th or 12th grades while only twenty percent of their






































No Response 13 65.0
Total 20 100.0
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A review of Table 12 shows that one half of the
participants were unemployed. Participants may earn some
income as long as that amount does not exceed a certain
level based on the number in the family before their public
assistance is reduced. In most cases, participants for this
study only worked a few weeks at minimum wage while involved
in short-term job training programs. This explains why










No Response 2 10.0
Total 20 100.0













Length of Time on
the Job
0-5 Months 6 30.0
6-12 Months 1 5.0
1-2 Years 1 5.0
No Response 12 60.0
Total 20 100.0
In comparing the participants in this study with their
parents, many similarities unfold. These welfare mothers
followed in the footsteps of their mothers. They, too, are
single heads of households with no father present in the
family nor reports of being involved in a strong
relationship. Most of them have two or more dependents
while still in their teens and early twenties. Their
children are being reared in the urban, inner-city on
welfare. Many have not completed high school and only half
are employed. Of those employed, thirty-five percent have
been on the job one year or less and thirty percent who
responded receive less than $6.00 per hour. This pattern of
poverty for these participants mirrors their parents. These
troubling trends indicate that unless dramatic positive
intervention occurs in the lives of the participants
involved in this study, another generation of hopeless,
unmotivated, low self-worth, young people will continue to
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be born and raised in poverty. The odds of becoming
functioning and responsible human beings in this world are
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